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From the President

Well into the second year 
of the coronavirus pan-

demic, we teachers continue to 
journey into our schools and 
our classrooms—sanitizing 
desks, wearing masks, physical 
distancing, meeting with col-
leagues on computer screens, 
spending weeks self-isolating 

after exposures, and doing all the other tasks these 
times have burdened us with. Unable to see our family 
and friends, or to do many of the activities that bring 
us joy, we are exhausted from dealing with what 
seems to be an everlasting trial.

The words of Psalm 13 reflect how many of us feel:

How long, O Lord? Will you forget me forever?
How long will you hide your face from me?
How long must I bear pain in my soul, and have 
sorrow in my heart all day long?1

Despite this very difficult time we are living through, 
there are many signs of hope.

The season of spring reminds us that better is to 
come. As the snow melts and is replaced with green 
grass, flowers and sunshine, we can anticipate the 
days when we can go hiking, biking or swimming; 
have barbecues; sip cold drinks on the patio; and 
enjoy all the great things we love about the warmth 
of the season. We can see new life sprouting among 
the death and decay of winter. With this new life, we 
can smell hope in the air.

In the news, we hear many promising messages. 
The vaccine is here. It will not be long now until you, 

your family and your entire community will receive 
immunization and we all can return to normal living. 
We will be able to hold face-to-face meetings, visit 
family and friends, and even have parties. Just a little 
while longer, we are told. The news of our world tells 
us to have hope.

There is also light at the end of the tunnel in our 
school year as we get ever closer to the end of June. 
Summer holidays beckon, with all the greatness that 
they bring. Soon we can stay up late, sleep in and 
travel to the mountains, the lake or the cabin. The 
burden we are bearing will be lifted, and we will get 
to rest. The coming end to our school year brings us 
hope.

Last, the season of Easter reminds us that God does 
deliver on his promises. We have faith that our suf-
fering will indeed come to an end. Good Friday ap-
peared hopeless to Jesus’s first followers, yet on the 
third day Jesus rose from the dead to conquer sin and 
death. He will bring an end to the pandemic in our 
time as well, we are assured. Our faith in Jesus brings 
us hope.

My greatest wish for all members of the Religious 
and Moral Education Council (RMEC) is that they 
recognize the hope that is all around us at this point 
in the pandemic. The end is certainly in sight.

Note
1. Psalm 13:1–2 (New Revised Standard Version, Catholic 

Edition [NRSV-CE]).

Dan McLaughlin
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Welcome to the Summer 
2021 issue of Fully Alive, 

wherein we continue to walk in 
our faith and our classroom 
experiences with the COVID-19 
pandemic hovering over us.

As you turn the pages, you will 
find articles on topics ranging 
from resiliency to beauty, from 

Pope Francis to classroom teachers. You will discover 
the perspectives of several authors who, like us, are 
walking through the pandemic. Joining us from the 

Hindu faith tradition, Sushil Kumar Kalia sheds light 
on marriage as viewed by Hindu believers. I hope you 
find support in the offerings of these talented writers, 
as well as in the selection of resources highlighted from 
the ATA library.

As I wrote in the Fall 2020 issue, as editor of Fully 
Alive, I desire to nurture teachers with words and 
ideas that speak to their minds, hearts and souls. I 
invite your thoughts about the content of Fully Alive 
at amberzeroone@gmail.com.

Read on, be challenged, find support, and grow!

Elaine Willette-Larsen

A Note from the Editor

Mission
The Religious and Moral 
Education Council exists 
to improve the knowledge, 
understanding and 
practice of our members 
in the field of religious 
and moral education. 

Vision
The Religious and Moral 
Education Council will, in 
search of peace and the 
common good, be a 
principal resource for 
Alberta teachers. 

Values 
We are committed to 
serving teachers through 
the values of faith, dignity, 
respect and collaboration.

The Religious and Moral Education Council

Elaine Willette-Larsen,  
Editor

Sandy Gillis  
Alberta Teachers' 
Association

Michael Marien  
Newman Theological 
College

Sandra Talarico  
Newman Theological 
College

Editorial Board

mailto:amberzeroone@gmail.com
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Your RMEC executive members give their time out of a genuine desire to serve you, our 
members, and to further develop religious and moral education in Alberta. We hope you’ll 
get involved too!
www.rmecata.com Twitter: @rmecata

President

Dan McLaughlin, Calgary

Vice-President
Nicolas Simoni, Calgary

Secretary
Mariette Dobrowolski, Calgary

Treasurer
Carl Fakeley, Red Deer

Webmaster
Warren Kirilenko, Calgary

Conference Director
Mark Nixon, Lethbridge

Publications Editor
Elaine Willette-Larsen, Lacombe

Member at Large
Chris Ferguson, Edmonton

PEC Liaison
Darrin Bauer, Edmonton

ATA Staff Advisor
Sandy Gillis, Edmonton

Meet Your RMEC Executive

http://www.rmecata.com
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Let us run with perseverance the race that is set 
before us, looking to Jesus the pioneer and perfecter 
of our faith, who for the sake of the joy that was set 
before him endured the cross.

Hebrews 12:1–2

Recently, while out for an evening stroll, I listened 
to one of my “going for a good walk” playlists. 

The playlist dates back a few years and largely 
comprises songs by Irish rockers U2. I realized that 
these tracks from the No 
Line on the Horizon (2009) 
and Songs of Innocence 
(2014) albums were pre-
p a n d e m i c  s o n g s , 
hearkening back to what 
seemed like carefree times: 
before masking, before 
physical distancing, before 
synchronous hybrid teaching. Given the profound 
impact of the COVID-19 pandemic and how it has 
disrupted our sense of normal, I found myself longing 
for the normalcy of those pre-pandemic days.

I listened intently to the lyrics of “I’ll Go Crazy If I 
Don’t Go Crazy Tonight,” wherein Bono sings, “It’s 
not a hill, it’s a mountain / As you start out the climb.” 
I became more introspective about how this pandemic 
reality is so easy to lament and bemoan. Navigating 
the myriad challenges of this “new normal” and these 
“unprecedented times” has certainly proven to be a 
mountain to be summited.

While I appreciate the many scriptural references 
in U2’s lyrics, this metaphor of climbing a mountain 

in particular had me thinking about a verse from 
Scripture: “Let us run with perseverance the race that 
is set before us.”1 These pandemic days entail guide-
lines, protocols, periods of self-isolation, and the 
ability to pivot to new teaching and learning stances 
on short notice. This demanding race is fraught with 
frequent starts and stops—the disruption of normal—
and is not without adverse impact.

These lyrics especially called to mind my daily 
running mates: our teachers, our support staff and our 

school leadership teams, 
who, in their dedicated and 
unwavering support of chil-
dren and their learning, are 
called to the starting line of 
the race each and every 
day. Their lived daily wit-
ness and commitment to 

our future generations give me hope and the desire 
to persevere.

Perseverance asks us to hang in, hold on, keep 
moving forward. This takes courage. This takes forti-
tude. Courage and fortitude do not readily appear in 
our backpack as we commence the climb. While 
many of these pandemic days feel like a race, other 
days seem more like we are running to stand still. 
Either way, “the race that is set before us” can be 
interpreted as our daily toil. The race is marked with 
waypoints, check-ins and challenges to our routines. 
How we respond to these disruptions can make run-
ning the race that much more difficult. This is where 
the need to be resilient enters.

Feature Articles

Resilience: Let Us Run with Perseverance
Tim Cusack

This demanding race is fraught 
with frequent starts and stops—
the disruption of normal—and is 

not without adverse impact.
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Resilience includes the ability to adapt to and cope 
with adverse situations. Teaching and learning during 
this pandemic are illustrative of such adversity. Teach-
ers and students are navigating anxiety, stress and 
trauma. We grieve the loss of what was known, fa-
miliar and normal. We feel the effects of living through 
this pandemic both physically and psychologically. 
What we know, however, is that being resilient is not 
a solo endeavour. We are called to be in community 
with one another, to support one another.

A beautiful African proverb says that if you want to 
go fast, go alone, but if you want to go far, go together. 
Climbing a mountain is not meant to be a solo ven-
ture. We need companions on the journey. Hebrews 
12 states, “We are surrounded by so great a cloud of 
witnesses.”2 We are not alone in our daily toil. Indeed, 
through communion and community, though bearing 
witness to and through our faith, we are called to 
uplift our sisters and brothers. We must, however, be 
able to care for ourselves. This speaks to the heart of 
self-efficacy, which is a precursor to collective 
efficacy.

Bandura (1994) writes, “People with high assurance 
in their capabilities approach difficult tasks as chal-
lenges to be mastered rather than as threats to be 
avoided.” This quotation was used in our school divi-
sion’s re-entry plan last September. For me, it speaks 
to a call to faith—to “be not afraid.” Self-efficacy is a 
concept that considers one’s beliefs about one’s ca-
pacity and ability to organize and execute a specific 
course of action to desired effect. According to Ban-
dura, our self-efficacy is shaped by four key factors: 
mastery learning, vicarious learning, social persuasion 
and affective state. These are key to climbing the 
mountain and running the race successfully.

Mastery learning has the greatest impact on deter-
mining success. We seek to reach our goals—to sum-
mit the mountain. We know that perseverance and 
resilience are key to achieving mastery. We achieve 
mastery through endurance and through having the 
opportunity to learn from past mistakes. We know 
that we can fail, falter and fall down, but we have 
developed the perseverance and resilience to get back 
up and keep moving forward. In Romans 5, we read 
that “suffering produces endurance, and endurance 
produces character, and character produces hope.”3 
Hope helps us run the race and understand the pro-
cess of the journey, not merely cross the finish line.

We rely on the example of others to move toward 
mastery. Vicarious learning experiences invite us to 
observe first-hand the skills, virtues and attitudes 
needed to be successful. Through watching others, 
we come to understand the gradual release of re-
sponsibility and the feeling of being able to experi-
ence success and embrace failure for ourselves. The 
“cloud of witnesses” speaks to the example of elders, 
teachers, leaders and the cheerleaders in our lives 
whom we respect for their investment and belief in 
us. The example set by others is powerful in that we 
can observe what to do and also what not to do. In 
Titus 2, we read, “Show yourself in all respects a 
model of good works, and in your teaching show 
integrity.”4 How we choose to negotiate the hurdles 
of our daily race has a large impact on how others, 
especially children, observe and interpret our 
example.

Social persuasion invites us into dialogue with 
others to encourage, motivate, prompt, nudge or, in 
some cases, push and pull someone to move forward, 
slow down or proceed with caution. These are the 
words of teachers, parents, coaches and mentors. 
These are the words of the more-knowledgeable 
other, or guide. These are words of wisdom. These 
are words that are not always easy to hear. In Proverbs 
10, we hear, “Whoever heeds instruction is on the 
path to life, but one who rejects a rebuke goes 
astray.”5 In 1 Thessalonians 5, we hear, “Therefore 
encourage one another and build up each other, as 

indeed you are doing.”6 This is great advice in helping 
to uplift others as we journey together, and it reminds 
us of the need to be kind and offer encouraging 
words, not only to others but also to ourselves. Let 
us cheer each other onward!

Together, and with powerful 
examples of perseverance and 

resilience in Scripture, we can find 
the comfort, hope, encouragement 

and joy to run our daily race or 
climb that next mountain.
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Finally, the emotional baggage we pack for our trek 
up the mountain is perhaps the most cumbersome 
during these days of pandemic. Affective state refers 
just as much to what motivates and excites us as to 
what stresses us or keeps us awake at night. While 
Bandura (1994) asserts that affective state has the least 
impact on the determination of efficacy, we cannot 
lose sight of the fact that because of the disruption of 
our normal during this pandemic, we are more sus-
ceptible to the negative impacts of running our race. 
COVID fatigue, mental health issues, and the toll of 
stress and anxiety are barriers to the journey. Thus, 
more-intentional mental health support is essential 
for all of us. Positive and hopeful thinking and, more 
important, the power of prayer are tools we have at 
hand. In Matthew 21, we hear Jesus say, “Truly I tell 
you, if you have faith and do not doubt, not only will 
you do what has been done to the fig tree, but even 
if you say to this mountain, ‘Be lifted up and thrown 
into the sea,’ it will be done. Whatever you ask for in 
prayer with faith, you will receive.”7 Understanding 
how we and others are feeling helps us understand 
better when to slow down and when to pick up the 
pace. Finding the courage to talk about our affective 
state is so important.

As I neared the end of my evening stroll and was 
approaching the lights of home, I listened to that U2 
song once again. In the hook of the song comes this 
uplifting line: “We’re gonna make it all the way to the 
light.” Through the power of music, Scripture and 
prayer, I find more spring in my steps—steps that move 
me along to the next waypoint of my daily race. In 
taking those little intentional steps, we can ground 
our footing in perseverance and gain a handhold on 
hope. These are hallmarks of resilience and necessary 
for our mental wellness and health. They remind us 
that we are stronger together when we stay connected, 

support and encourage each other, look after our-
selves (such as going for a walk), and bear uplifting 
witness to our faith and each other.

In the song, Bono sings, “Every generation gets a 
chance to change the world.” This is what is at the heart 
of religious education—the desire and opportunity to 
educate our future generations to witness, love and 
serve God in one another. Together, and with powerful 
examples of perseverance and resilience in Scripture, 
we can find the comfort, hope, encouragement and joy 
to run our daily race or climb that next mountain.

Notes
1. Hebrews 12:1 (New Revised Standard Version, Catholic 

Edition [NRSV-CE]).

2. Hebrews 12:1 (NRSV-CE).

3. Romans 5:3–4 (NRSV-CE).

4. Titus 2:7 (NRSV-CE).

5. Proverbs 10:17 (NRSV-CE).

6. 1 Thessalonians 5:11 (NRSV-CE).

7. Matthew 21:21–22 (NRSV-CE).

Reference
Bandura, A. 1994. “Self-Efficacy.” In vol 4 of Encyclopedia 

of Human Behavior, ed V S Ramachandran, 71–81. New 
York: Academic Press.

Tim Cusack, EdD, serves as deputy 
superintendent of Edmonton Catholic 
Schools. He is a serving officer of the 
Naval Reserve and a previous commander 
of HMCS Nonsuch in Edmonton, Alberta. 
He is passionate about leadership 
development and fostering collective 

teacher efficacy. He resides in St Albert, Alberta. 
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WANT TO LEARN MORE ABOUT RESILIENCE?
These recent titles related to resilience are available from the ATA library (http://library.teachers.ab.ca).

CBT Doodling for Kids: 50 
Illustrated Handouts to Help 
Build Confidence and 
Emotional Resilience in 
Children Aged 6–11
by Tanja Sharpe
Kingsley, 2019

Teaching Hope and 
Resilience for Students 
Experiencing Trauma: 
Creating Safe and Nurturing 
Classrooms for Learning
by Douglas Fisher, Nancy Frey 
and Rachelle S Savitz
Teachers College Press, 2020

Positive Interactions with 
At-Risk Children: Enhancing 
Students’ Wellbeing, 
Resilience, and Success
by Mojdeh Bayat and Naseem 
Jamnia
Routledge, 2019

Trauma-Informed Practices 
for Early Childhood 
Educators: Relationship-
Based Approaches That 
Support Healing and Build 
Resilience in Young Children
by Julie Nicholson, Linda Perez 
and Julie Kurtz
Routledge, 2019

The Teacher’s Guide to 
Self-Care: Build Resilience, 
Avoid Burnout, and Bring a 
Happier and Healthier You 
to the Classroom
by Sarah Forst
The Designer Teacher, 2020

The Trauma-Sensitive 
Classroom: Building 
Resilience with 
Compassionate Teaching
by Patricia A Jennings
Norton, 2019

Don’t forget to take a look at the ATA library’s Trauma  
Awareness guide (https://teachers-ab.libguides.com/trauma/)!

http://library.teachers.ab.ca
https://teachers-ab.libguides.com/trauma/
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In the Hindu faith, marriage, or vivaha (“to carry 
away”), is the sacred ceremony of “leading away 

the bride.” It is one of the most important samskaras 
(sacraments) in the ritual life 
of Hindus, for it purifies and 
strengthens the subtle bodies 
of the couple, preparing them 
to become good instruments 
of the Divine. Consequently, 
marriage is seen as a source 
of nurturing for the spiritual 
aspirations of the couple. For this reason, the Hindu 
faith attributes to marriage a singularly high value. 
Healthy marriage leads the couple to sustain a quality 
of life that enhances the social body and, often, to 
raise children who are wholesome and good 
citizens.

Stages and Samskaras of Hindu Life
The life of a Hindu has four stages: Brahmacharya, 

Grihastha, Vanaprastha and Sannyasa. Each stage 
contributes to the person, to society and to the cos-
mos. In the first stage, the Brahmacharya (or student) 
stage, one is called to acquire the right knowledge 
and the virtue of truthfulness. The Grihastha stage, 
characterized by parenthood and the responsibilities 
of family, tempers egotism and cultivates compassion 
and self-giving. Next, one moves through the Vana-
prastha stage of learning the art of solitude. Finally, 
one proceeds to the Sannyasa, the final stage of life, 
in which all one’s attention is focused on the purifica-
tion of the spirit and the release of the soul from this 
round of existence.

The third and fourth stages of Hindu life are hardly 
practised these days by most Hindu practitioners. 
Some people need to work their entire lives, and oth-

ers have an education or a 
home life that blurs the lines 
between the stages. Lifestyles 
have changed with these new 
realities and challenges.

Human life, in its essential 
nature, seeks to transform its 
being and actions into the 

worship of the Divine ideal. The longings, desires, 
aspirations and enterprises of human beings have the 
capacity to lead one toward the Divine. Within this 
human journey, marriage has a special place. Of all 
the samskaras that shape the life of the faithful Hindu, 
from the time of conception through cremation, mar-
riage is given the greatest importance.

The samskaras of birth, marriage and death are all 
considered to be predestined. Marriage is the last and 
most significant of the samskaras from a social point 
of view. Hindus believe that everyone ought to marry, 
since marriage is a sacrament of life and no one is 
complete without passing through this stage of life.

Traditionally, in Hinduism, the object of marriage 
was to give birth to a son, who would become com-
petent to offer gifts and oblations when his parents 
passed through death to join their ancestors. The 
sacramental duties of the son, when properly per-
formed, saved the parents and the whole ancestral line 
from falling into the hell of puta. The book Puja and 
Samskara, by Tachikawa, Hino and Deodhar (2001), 

Hinduism and Marriage
Sushil Kumar Kalia

The Hindu faith attributes  
to marriage a singularly  

high value. 
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provides sound information on the samskaras and 
Hindu worship.

Rituals of Marriage
Many ancient Sanskrit law books argue that mar-

riage is not a contract but, rather, a strictly religious 
institution. The wife is not merely her husband’s help-
ful partner in all domestic and worldly affairs, but she 
also works with him in the performance of the obliga-
tory ritual sacrifices and helps him gain heaven. For 
women, it is obligatory to perform the marriage 
samskara.

Marriage is understood to be an alliance between 
two families, not merely a union of two individuals. 
Ancient Hindu scriptures speak of eight kinds of mar-
riage, one of which depicts a young woman decked 
with ornaments, pouring the libation to the deity and 
being led away by the groom.

When a marriage proceeds entirely from the love 
of a young man and young woman, without the tra-
ditional ceremonies or consultation with relatives, it 
is called Gandharva (mutual attraction). Such mar-
riages may be approved or not. Even though Hinduism 
has a way of accounting for such marriages, it main-
tains as normative the practice of the primary form or 
ritual of marriage, which brings families together in 
a rich ceremony initiating the couple to their new life 
of responsibility.

The rituals connected with marriage have been 
codified and consist of the following parts:

• An exchange of words on the occasion of the 
engagement

• Jaimala, in which the bride and groom exchange 
garlands

• A prayer to the Lord Ganesha
• Kanya-Daan, the gift of the bride1

• Seeking the bride
• Kanak-Bandhan, in which a sacred thread is tied 

to the wrists of the bride and groom
• Pari Karma and Shilarohan, the fire ceremony (fire 

is considered to be a symbol of light and power 
and a great purifier)

• Sapta-Padi, the taking of the seven steps, which 
validates the marriage

After the seven steps, the groom offers this beautiful 
statement to the bride:

You are my Friend in life through these Seven Steps.

May I attain your Friendship.

May your Friendship unite me with you.

May your Friendship bind me up with you.

Tradition suggests that the ideal marriage takes 
place between a man and a woman, based on merits, 
action and culture, though they may belong to any 
caste from birth. This is a classical distinction based 
on worthiness, not on birth or caste. The consenting 
couple should not belong to the same gotra (lineage) 
within seven generations on either their mothers’ or 
their fathers’ side of the family.

Hindu Canadians take a dim view of the liberal 
attitudes toward sexual and marital relationships in 
Canada. Parents are deeply concerned about the influ-
ence of these attitudes on their children’s values. 
Considerable attention is given to cultivating in the 
younger generation a profound appreciation of Hindu 
culture, with its gifts of freedom and practicality.

Interfaith Marriage
Interfaith marriages have become more common. 

These alliances are now accepted more widely in the 
Hindu community than in past years. Parents under-
stand and respect the decisions of their offspring, their 
maturity in making choices and their decision to 
marry whomever they choose. In some instances, 
however, mixed marriages can cause considerable 
pressure and tension in the community, and some 
families still encourage their children to seek partners 
in their own faith community. This scenario is likely 
true in various faith communities.

In The Hindus of Canada, Adhopia (1993) notes 
that marrying a Sikh, a Buddhist or a Jain of Indian 
origin is not viewed as an interreligious marriage by 
Hindus. They do not consider people of these faiths 
as being outside the Hindu fold. In my work as a 
Hindu ritualist, the marriage of a Hindu and a Chris-
tian, or a Hindu and a Muslim, tends to raise several 
concerns and challenges.

The key challenge of interfaith marriage for Hindus 
is how to carry forward their spiritual service to their 
ancestors, for themselves and their children. Integrity 
of spiritual service, knowledge of the parents’ faith, 
provision of an environment conducive to prayer and 
other forms of worship, and a home context in which 
the bonds between those who have passed out of this 
life and those who have just entered are to be 
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strong—all of this is demanding enough when the 
couple falls within the norms that are classically 
recommended. It is a singular challenge for those 
couples who begin their life together without the 
benefit of sharing these deep ancestral and family 
bonds.

The Canadian context requires that we think deeply 
about the cosmic aspect of marriage in the Hindu 
tradition. We are faced with a new situation in Canada 
in which we feel keenly the challenge of honouring 
our children’s affections and life choices, along with 
our service to the generations that have brought us 
into the world. For most of my Hindu friends and 

neighbours, there is no simple answer or comforting 
solution that allows us to hold together those we love 
and serve in this life and those we love and serve from 
the past.

The Bride is anxious for beauty,
Her mother for wealth,
Her father for education,
Her relations for family honour,
And all the rest for a sumptuous feast.

Kali Dasa, poet and dramatist

Note
1. During the gift of the bride, the bride’s guardian recites 

the following:

For the obtainment of absolute happiness, as the 
consequence of Kanyādana, for our fore-fathers; for 
purifying my twelve preceding and twelve succeeding 
generations through the progeny born in this girl; and 
for the propitiation of Lakshmi and the Narayana . . . 
I make this gift. . . . I give away this girl adorned with 
gold ornaments to you, Vishnu, with the desire of 
conquering the world of Brahma, the Nourisher of the 
whole Universe, all creatures and gods are witness to 
the fact that I make gift of this girl for the salvation of 
my forefathers. (Pandey 1949, 373)

References
Adhopia, A. 1993. The Hindus of Canada: A Perspective 

on Hindu Canadians’ Cultural Heritage. Mississauga, 
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WANT TO LEARN MORE ABOUT HINDUISM?
These titles on Hinduism are available from the ATA library (http://library.teachers.ab.ca).

Growing Up Canadian: 
Muslims, Hindus, Buddhists
edited by Peter Beyer and Rubina 
Ramji 
McGill-Queen’s University Press, 
2013

Hinduism: A Very Short 
Introduction (Second 
Edition)
by Kim Knott
Oxford University Press, 2016

Hinduism: Beyond Rituals, 
Customs and Traditions
by Promod Puri
CreateSpace, 2016

Living Hinduism: Scriptures, 
Philosophy, Practices
by Samarpan
Niyogi Books, 2017

Also, visit the ATA library’s Religions guide to find great websites  
on Hinduism (https://teachers-ab.libguides.com/religion).

Photo courtesy of Elaine Willette-Larsen
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The people of each era and culture establish their 
own criteria for what is beautiful and what makes 

us desirable, worthy or even lovable. Today’s beauty 
industry is a behemoth designed for profit, and its 
narrow standards and fickle trends ensure that the 
pursuit of beauty is constant and elusive. The insecuri-
ties this culture creates can have a damaging impact, 
especially on young people, whose sense of self is 
impressionable.

The harmful effects of unrealistic expectations for 
physical beauty include eating disorders, self-harm, 
addiction and bullying. Consumers have begun to 
challenge the beauty industry to be more inclusive. 
This appeal calls on brands to make clothes in a wider 
range of sizes and to offer hair and skin products for 
people of all races. It demands diverse casting in 
advertising and on runways to showcase products on 
models not only of vari-
ous proportions and 
ethnicities but also abili-
ties, ages and gender 
identities, as well as 
bodies that confess the 
marks of living over air-
brushed perfection.

What might seem like 
an excessive focus on 
the corporeal dimension 
of the human person is, in fact, particularly Christian. 
In his 1999 letter to artists, Pope John Paul II empha-
sized that interest in the whole of human life is a 
reflection of God’s esteem for humanity through the 
mystery of the incarnation.1

Christian theology explains beauty as one of the 
principles of Being, along with truth and goodness. 
God is indisputably beautiful. Yet we are told that 
beauty is in the eye of the beholder. This expression 
presumes that beauty cannot be judged objectively, 
because what appeals to one person may not appeal 
to another. Is beauty a matter of opinion, or is it ab-
solute and eternal, like truth and goodness?

The scholastic theologians of the Middle Ages fo-
cused their discussion on divine beauty, offering little 
concerning the sensory quality that we mere humans 
contend with (Wood 2015). In his Summa Theologica, 
Saint Thomas Aquinas reports that we call things beau-
tiful when they give pleasure upon being perceived—
pulchra dicuntur quae visa placent.2 What pleases us? 
It is God alone whom we are to worship and adore, 
but Aquinas explains that we delight in what we rec-

ognize as our own kind 
(that is, something cre-
ated by God). In order to 
consider something 
beautiful, we have to see 
God in it.

While the beauty in-
dustry wants to conceal 
our imperfections to 
make us lovable, English 
author and lay theolo-

gian G K Chesterton (2004) sees decoration as a sign 
that we already are. Parents, he observes, do not put 
a bow on their baby because the child would other-
wise be ugly, just as we don’t give our beloved a 
necklace to hide the neck. Chesterton writes, 

Beauty and the Eye of the Beholder
Simone Brosig

When we think of how the beauty 
industry distorts and restricts the 
image of God for its own end, it is 

easy to see by the destruction in its 
wake that this is idolatry and not an 

act of loving God in creation.
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REFLECTION AND PRAYER
God transcends our limited ability to perceive and 
understand. God also chose to reveal himself to us 
through the humanity of Jesus Christ. Beautiful liturgy 
mediates heaven and earth by communicating the 
mystery of God without reducing it to human capac-
ity. Like art, liturgy works through the senses to evoke 
something beyond what is evident.

• Recall a time when you were moved by beauty 
in the liturgy. What senses were engaged? How 
did the sacred art enable you to enter into prayer? 
What does the experience reveal to you about 
the Divine?

• Recall a time when you were distracted or dis-
pleased by sacred art. What senses were engaged? 
How did the sacred art obstruct your prayer? How 
could this sacred art still lead you to Christ?

• What style of sacred art resonates most with you? 
What does this preference reveal about who you 
are? What does it say about your image of God?

• How do your preferences in sacred art compare 
to your tastes in secular public art?

LIVING THE LITURGY
God is infinite, but our assumptions about what is 
beautiful can limit our recognition of God in the world 
and in one another. We adorn what we love. Teachers 
and chaplains have a privileged opportunity to culti-
vate beauty in the school community.

• Think about others as created by God. Observe 
whether your words and actions toward others, 
especially young people, perpetuate narrow and 
exclusive beauty standards or cultivate inclusivity 
and positivity. Love others as God loves them, 
and treat them accordingly.

• Think about yourself as created by God. Consider 
whether you impose unrealistic expectations of 
beauty upon yourself. Love yourself as God loves 
you, and treat yourself accordingly.

• Consider how the learning environment affects 
the senses. In addition to adding elements, remov-
ing distractions (such as noise and clutter) can 
also cultivate beauty.

• Find someone with whom you disagree about 
what is beautiful. Invite them to describe to you 
how they experience God in the object of discus-
sion. Share how you see God reflected in creation. 
Aim to learn more about yourself, others and your 
images of God through this exchange.

“Decoration is not given to hide horrible things: but 
to decorate things already adorable” (p 60). Human 
beings were created in God’s image, and the Father 
sent the Son into the world out of love. Decoration, 
when it recognizes God’s activity in creation, is an 
act of love through which we praise God and par-
ticipate in the creative, loving work of the Trinity.

Beauty in the liturgy, then, is more than mere 
window dressing. In the year 987, Prince Vladimir 
of Kiev sent emissaries to find a new religion for his 
people. After experiencing the Divine Liturgy in 
Constantinople, the emissaries reported back, 
saying,

We knew not whether we were in heaven or on 
earth. For on earth there is no such splendor or 
such beauty, and we are at a loss how to describe 
it. We know only that God dwells there among 
men, and their service is fairer than the ceremonies 
of other nations. For we cannot forget that beauty. 
(Cross and Sherbowitz-Wetzor 1953)

It is this sensory experience of beauty that bridges 
heaven and earth and gives humanity a glimpse of 
the beatific vision we will experience when we meet 
God face to face.

Though objectively beautiful, God is more than 
what we could ever envisage. The Second Vatican 
Council’s Sacrosanctum Concilium considered the 
role of beauty in the sacred arts as distinct from 
“sumptuous display.” When we think of how the 
beauty industry distorts and restricts the image of 
God for its own end, it is easy to see by the destruc-
tion in its wake that this is idolatry and not an act 
of loving God in creation. For this reason, the Church 

does not claim any one style of art over another as 
uniquely suitable for worship. A diversity of repre-
sentation from various periods of history, regions 
and cultures is needed to portray “the infinite beauty 
of God.” The Church even says that the art from 
today should “be given free scope,” as long as “it 

In the eye of the beholder, beauty is 
one way we can participate in the 
trinitarian love of God on earth.
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adorns the sacred buildings and holy rites with due 
reverence and honor.”3

Just as young people need role models who look 
like them, the sacred liturgy needs artists to faithfully 
portray the ways in which God continues to create 
and bless us, through the lens of our own culture. 
Only a standard of beauty that represents and cele-
brates more accurately the wideness of God’s creation 
will allow heaven and earth to meet, bringing the 
healing love of God into the world. Beauty is about 
human perception, not as a matter of opinion but as 
our challenge to see and represent Christ among us. 
In the eye of the beholder, beauty is one way we can 
participate in the trinitarian love of God on earth.

Notes
1. John Paul II, Letter of His Holiness Pope John Paul II 

to Artists, 1999, www.vatican.va/content/john-paul-ii/en/
letters/1999/documents/hf_jp-ii_let_23041999_artists.html 
(accessed January 19, 2021).

2. Aquinas, Summa Theologica 1.5.4, www.newadvent.org/ 
summa/1005.htm#article4 (accessed January 19, 2021).

3. Vatican II, Sacrosanctum Concilium [Constitution on the 
Sacred Liturgy], December 4, 1963, 122–24, www.vatican.va/ 
archive/hist_councils/ii_vatican_council/documents/vat-
ii_const_19631204_sacrosanctum-concilium_en.html 
(accessed January 19, 2021).
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While many Indigenous Peoples have shared be-
liefs, it is as difficult to define Indigenous Spiri-

tuality with a single definition as it is to define Christianity 
in only one way. Each Nation has its own perspective, 
based on lived experiences throughout history. This 
article attempts to present some of those perspectives.

For most followers of Indigenous Spirituality, the 
presence of God is believed to be within Creation 
and beyond Creation. This belief is referred to as 
panentheism. By way of background, consider the 
following definitions:

• Theism is the belief in the existence of a god or 
gods.

• Atheism is the belief 
that there is no god.

• Monotheism is the 
belief in one god.

• Polytheism is the be-
lief in many gods.

• Pantheism is the belief 
that God is the world.

• Panentheism is the 
belief that God is the world and beyond the world.

A key similarity between Indigenous Spirituality 
and Christianity (especially Catholicism) is the call to 
care for all of Creation. In reading Catholic social 
teaching and listening to the wisdom of Indigenous 
Elders, we hear echoes of the same message: we all 
share in the gifts of Creation, and we need to take 
care of Mother Earth.

For most Indigenous Peoples, Creation is considered 
sacred. Blackfoot Elder Narcisse Blood, from Treaty 7 
Territory, shares these teachings:

[The Elders] always stressed that our Creator placed 
us here on this land along with our non-human rela-
tions, the four-legged and the birds. These animals 
have taught us how to live and survive on our land 
and in return we must be respectful to them. . . . 
Teaching the students this knowledge helps them to 
know who they are and the teachings of their grand-
parents and ancestors. The knowledge of the land 
is considered sacred.1

Cree Kehteya (Elder) Betty Letendre and Nakota Sioux 
Elder Francis Alexis, both from Treaty 6 Territory and 
members of the Edmonton Catholic Schools Council of 
Elders, shared these teachings when they helped the 

district prepare workshops 
for staff. Indigenous peo-
ple do not worship ani-
mals, plants or stones. 
Rather, we honour them as 
part of Creation, shared 
with us by Creator God. 
Kehteya Betty also taught 
us about the importance of 

our relationship with Mother Earth. Through Medicine 
Wheel teachings, we learn that Mother Earth provides 
everything we need to survive, and these gifts have been 
given to us by Creator. Our response to these gifts is 
meant to be twofold. First, we show our appreciation to 
Creator by spreading tobacco and offering prayers 
around the area where we receive the gifts from Mother 
Earth. Tobacco can be used as an offering for everything 
that is on Mother Earth and in every ceremony. Second, 
we respond by caring for Creation. We do this by taking 
only what we need and by replacing what we take in 

A Blending of Faith: Indigenous 
Spirituality and Catholicism
Edward Jean

A key similarity between Indigenous 
Spirituality and Christianity 

(especially Catholicism) is the call to 
care for all of Creation.
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whatever ways we can (for example, by planting new 
seeds).

When we look at this from a Catholic perspective, 
we can look to Pope Francis, who throughout his 
papacy has been a strong advocate for care of Cre-
ation and care for the poor. This is most evident in his 
encyclical Laudato Si’, in which he states,

I would like to offer Christians a few suggestions 
for an ecological spirituality grounded in the con-
victions of our faith, since the teachings of the 
Gospel have direct consequences for our way of 
thinking, feeling and living. More than in ideas or 
concepts as such, I am interested in how such a 
spirituality can motivate us to a more passionate 
concern for the protection of our world.2

This emphasis may seem new to us, but it has been 
a part of Catholic social teaching for centuries. It is 
clear in the Franciscan theology expressed by Father 
Richard Rohr (2019), when he talks about Creation 
and incarnation. He discusses a passage from Saint 
Paul’s letter to the Romans: “Ever since the creation 
of the world [God’s] eternal power and divine nature, 
invisible though they are, have been understood and 
seen through the things he has made.”3 He explains 
this by saying, “I think what Paul means here is that 
whatever we need to know about God can be found 
in nature. Nature itself is the primary Bible.” God’s 
wisdom is present in Scripture and in Creation, so our 
care for Creation is more than a suggestion; it is indeed 
a sacred calling.

Looking further back in our Catholic history, in the 
12th century, Hildegard of Bingen wrote the following 
in her work The Book of the Rewards of Life (Liber 
Vitae Meritorum) (Hildegard 1997):

The earth is at the same time mother,
she is mother of all that is natural,
mother of all that is human.
She is the mother of all,
for contained in her are the seeds of all.

For Saint Hildegard, Jesus, the Son, is the incarnation 
of God, which is foundational to Christian faith. 
Mother Earth is also essential to the whole experience 
of the incarnation. Some refer to Mother Earth as the 
first incarnation and Jesus as the second incarnation. 
The importance of Mother Earth as integral to the 
incarnation is a concept that has been somewhat 

overlooked in mainstream Catholic thought but con-
tinues to be central in Indigenous Spirituality.

We can see that love of and care for Creation are 
common to Indigenous Spirituality and Catholicism. 
Recognizing and celebrating this is one of the many 
ways we can explore our shared spirituality. I look 
forward to exploring Indigenous rituals and ceremo-
nies and their connections to Christian practices in 
future articles.

Notes
1. LearnAlberta.ca, Walking Together: First Nations, 

Métis and Inuit Perspectives in Curriculum, www 
.learnalberta.ca/content/aswt/traditional_environmental_
knowledge/#respecting-wisdom-blood-alvine (accessed 
June 11, 2021).

2. Francis, Laudato Si’ [Encyclical Letter on Care for Our 
Common Home], May 24, 2015, 216, www.vatican.va/ 
content/francesco/en/encyclicals/documents/papa-
francesco_20150524_enciclica-laudato-si.html (accessed 
June 11, 2021).

3. Romans 1:20 (New Revised Standard Version, Catholic 
Edition [NRSV-CE]).
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How Strong Is Your Bucket? Compassion 
Fatigue, Burnout and Ways to Be 
Emotionally Whole
Astrid Kendrick

In 2007, Tom Rath and Donald Clifton asked educa-
tors, “How full is your bucket?” This is an easily 

understood metaphor for the rewards and dangers of 
building effective professional relationships. Some 
people add to our buckets, increasing our overall well-
being, and others take away from our buckets, creating 
difficulties and challenges. But another way to look at 
this metaphor is to think about the bucket itself. How 
strong is your bucket? Is your bucket shiny and new, 
with no holes? Is it old, rusty and leaking? Does it have 
a hole in the bottom, so that no matter how much 
good stuff is added to it, the bucket empties right away?

Providing crisis or trauma work to students can put 
a hole in your bucket that makes it impossible to fill. 
Crisis work entails caring for a student in the midst of 
an emergency—such as a fire or a flood. Trauma work 
involves caring for a student after a traumatic event—
such as a divorce, the death of a dear person, or abuse 
and neglect (Figley 2002).

As teachers, we are educational caregivers (Kend-
rick 2021). The relationships we build with our stu-
dents are a key part of the compassion satisfaction 
(the pleasure and joy of caregiving) that sustains us 
and keeps us coming back to school every day. How-
ever, these same relationships can lead to compassion 
stress or compassion fatigue—the emotional toll of 
caring for other people.1 In teaching, we come across 
many situations that can pierce a hole in even a strong 
bucket—such as managing conflict between students, 
struggling with colleagues or taking on “just one more 
student” in a class of 30.

In 2020, the Alberta Teachers’ Association (ATA) 
and the Alberta School Employee Benefit Plan (ASEBP) 

undertook a two-year research project to explore 
emotional labour, burnout and compassion fatigue in 
education workers. In phase 1 of the study, 50.4 per 
cent of education workers reported a mental state 
consistent with compassion satisfaction, and 49.6 per 
cent reported a mental state consistent with compas-
sion fatigue (ATA 2020, 29).

Additionally, our buckets might have multiple pin-
pricks that allow our good intentions to slowly leak 
out because of burnout. Burnout results from a never-
ending workload, and it feels like physical exhaustion, 
mental fatigue, and apathy toward our students or 
colleagues (Ada Health 2020). In the study’s phase 1 
survey (ATA 2020, 37), education workers reported 
the following symptoms of burnout:

• Lack of energy (89.1 per cent)
• Exhaustion (81.0 per cent)
• Concentration problems (68.5 per cent)
• Reduced initiative to complete work-related tasks 

(65.7 per cent)
• Sleep disorders (54.3 per cent)
• Reduced performance of work-related tasks 

(52.4 per cent)
• Reduced imagination or creativity (51.6 per cent)
• Memory problems (50.3 per cent)
• Inability to make decisions (38.3 per cent)

But our buckets can be fixed, because compassion 
stress, compassion fatigue and burnout are all predict-
able and preventable occupational hazards in caregiv-
ing professions, such as education. Several 
interventions can be taken for a person who is feeling 
worn out and unable to effectively work with students 
(ATA 2020, 14–16).
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As an educational community, schools can build a 
positive school culture that develops a safe and caring 
environment for all the children, youth and adults 
who come together daily. Providing space and time 
for education workers to recharge after difficult events 
and to care for themselves is, ultimately, better for 
students, as they will then be interacting with rested, 
empathetic and energetic educators. School leaders 
can model effective self-care by taking time for them-
selves and encouraging their staff to develop a work–
life balance in order to ensure that everyone is rested 
before beginning the school day.

We can learn to recognize the signs of stress and 
distress in ourselves and those around us and to take 
steps to manage those symptoms. Going for a walk, 
having a quiet lunch, or talking to a trusted colleague 
or friend can help us work through our stress re-
sponses. We all respond differently to crisis and trauma 
events, so we each should take the time to understand 
what we, personally, need to do to feel better.

If individual actions are not enough, we should be 
encouraged to use our workplace benefits and seek 
help from trained professionals, such as medical doc-
tors and therapists, who have the training and expertise 
to help educators feel better. Rather than stigmatizing 
or isolating colleagues who are struggling with their 
mental, emotional or occupational health, we should 
take a caring stance toward each other to build the 
collective well-being (Roy et al 2018) in our schools.

We educators see ourselves as playing an important 
role in developing a better future for our students and 
for the local and provincial community. The com-
munity can support educators by working to reduce 
poverty and other large-scale social problems so that 
children and youth do not come to school traumatized 
in the first place. Rather than expecting educators to 
be heroes, communities and schools need to work 
together to build safe and caring spaces for children, 
youth and adults to flourish.

Working in schools brings both joy and challenge to 
educators. Educators’ professional identity is closely 
linked to their relationships with students, and main-
taining warm and caring professional relationships is 
a key part of building compassion satisfaction. Taking 
care of students and colleagues includes taking care of 
our own buckets first and seeking help to fix the holes.

Note
1. For more about compassion stress and compassion 

fatigue, visit the Professional Quality of Life (ProQOL) 
website at https://proqol.org.
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When I disclose that I teach in a junior high 
school, it’s not unusual for me to receive clucks 

of sympathy or kind words of appreciation; I suppose 
there are many people who don’t look back on their 
middle school years too fondly. While it’s true that 
teenagers are not always angels, they do often offer 
a lot of wonderful surprises.

One of my classes especially warmed my heart this 
week. In self-isolation due to close contact with a 
student who tested positive for COVID-19, I was 
teaching virtually from home with a slightly dry throat. 
I ended up coughing a few times and was the recipi-
ent of some very sweet expressions of concern: “Sister, 
are you all right?” and “You should take some tea with 
lemon and honey” and “Make sure you rest after class 
is over.”

As I reflected on how lovely it was to be the recipi-
ent of my students’ loving concern, I began to think 
about how a lot of the kindnesses sent my way this 
week only happened because I had been forced to 
spend more time at home doing less. It was like I was 

living my own version of the story of Martha and Mary 
from Luke’s gospel.

You see, like many of you reading this post, I tend 
to be a doer. I enjoy taking my turn at cooking supper 
and helping out with household chores and regularly 
leading the evening prayer. At work, I have a strong 
sense of wanting to do my part in the life of the school 
community. I take pride in generally being fairly well 
organized and competent. You might say that Martha 
and I would have gotten along just fine.

And yet, due to reasons outside of my control, I find 
myself much more like Martha’s sister, Mary, these 
days. Unable to supervise students at school, tempo-
rarily banned from cooking and unable to complete 
most of the regular chores for my community, there’s 
not nearly as much “doing” in my life at the 
moment.

With an intensity that cannot be ignored right now, 
I am asked to accept what God sends me through the 
hands, hearts and voices of those around me, but at 
a distance. With each beautifully prepared meal left 
outside my bedroom door, with every thoughtful 
phone call from a friend, with every message of en-
couragement and promise of prayer, I become more 
like Mary, sitting at the feet of Jesus, receiving from 
God. As it turns out, unsurprisingly, God is so very 
generous!

When Pedro Arrupe, a former general superior of 
the Jesuits, was very sick, he wrote:

More than ever I find myself in the hands of God.

This is what I have wanted all my life from my youth.

Perspectives

When Martha Self-Isolates
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But now there is a difference; 

the initiative is entirely with God.

It is indeed a profound spiritual experience 
to know and feel myself so totally in God’s hands. 
(Harter 2005, 119)

While I don’t pretend that my experience of self-
isolation matches that of Arrupe’s illness, I do under-
stand his words in a new way this week. It is indeed 
humbling to be “in the hands” of my Faithful Com-
panions of Jesus (FCJ) sisters and the larger community 
of people that know me. It is a sacred place to sit 
before God as a recipient of the loving kindness of so 
many.

During this time of pandemic, let us pray that we 
all can sit still and be in touch with our inner “re-
ceiver,” our inner Mary, able to see the generous gifts 
that God offers through the hands, hearts and voices 
of those around us.

Reference
Harter, M, ed. 2005. Hearts on Fire: Praying with Jesuits. 

Chicago: Loyola.
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Years ago, I spent Holy Week on a silent retreat. I 
spent most of my days contemplating the events 

that we celebrate that week through the eyes of the 
apostles. For the first time, I considered what that first 
Holy Saturday must have been like. Holy Saturday, 
you may know, is a day in the Catholic liturgical 
calendar when nothing happens. On this day, which 
is sandwiched between the brutal and devastating 
death of Jesus on Friday and the great joy of Easter 
Sunday, the Church offers us silence.

On retreat, I found the silence of Holy Saturday 
unsettling. What was it like to be an apostle on that 
Saturday? Following the arrest 
of Jesus, the apostles fled, and 
only John was willing to follow 
the Lord all the way to the 
cross. On Saturday, Jesus was 
in the tomb, and the apostles 
were scattered, with Judas hav-
ing betrayed and abandoned 
them all. Not only had the 
hopes they’d placed in Jesus 
been dashed by what hap-
pened on Friday, but it’s likely that they were afraid 
for their own lives. If you can conceive of the depths 
of their despair on Saturday, you can imagine the 
intensity of their joy when they discovered that Jesus 
had risen. By rising from the dead, Jesus likely ex-
ceeded even their wildest hopes for who and what 
the Messiah would be.

As we celebrate Easter in 2021, it’s worth consider-
ing the impact of the resurrection on our day-to-day 
lives. In many ways, the pandemic we’re living 

through has offered us a window into the struggle and 
despair that the first Holy Saturday must have brought. 
The difference for us, though, is that we know Jesus 
has risen. We know he has conquered death and sin. 
So those lessons we have learned from the resurrec-
tion apply very much to these difficult days. With that 
in mind, I want to share with you two important 
implications of our belief in the resurrection.

First, that Jesus rose from the dead means that he is 
who he says he is. Ask yourself why Jesus was killed. 
Literally, what was the charge that led to his execu-
tion? The answer is found in the Gospel of John. About 

halfway through the gos-
pel, when the crowds 
want to stone Jesus, the 
Pharisees declare, “It is 
not for a good work that 
we are going to stone 
you, but for blasphemy, 
because you, though 
only a human being, are 
making yourself God.”1 
During Jesus’s trial, they 
make the case to Pilate, 

saying, “We have a law, and according to that law he 
ought to die because he has claimed to be the Son of 
God.”2

The idea of being sons and daughters of God is 
normal to us, so it might seem like the Pharisees over-
reacted. In biblical times, however, calling yourself 
the son of anyone meant not only that you spoke with 
their authority, like a crown prince might, but also 
that you put yourself on equal footing with them. To 
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claim to be the Son of God was to claim equality with 
God—and you see this claim manifested in what Jesus 
teaches throughout the gospels. He forgives sins. He 
tells the crowds that “whoever loves father or mother 
more than me is not worthy of me; . . . and whoever 
does not take up the cross and follow me is not worthy 
of me”3 and that “heaven and earth will pass away, 
but my words will not pass away.”4 These are the 
words that bring about his execution. But these same 
words ought also to be the source of our consolation. 
Because he also says, “Come to me, all you that are 
weary and are carrying heavy burdens, and I will give 
you rest”5 and “For God so loved the world that he 
gave his only Son, so that everyone who believes in 
him may not perish but may have eternal life.”6

If Jesus is who he says he is, then all his words mat-
ter to us. His words helped the apostles discover hope 
after the darkness of Holy Saturday and maintain that 
hope through the early days of the Church, which had 
their own share of difficulty. These words should also 
bring us hope, knowing that God has been and will 
continue to be with us in these difficult times.

Second, that Jesus rose from the dead means that 
even in great difficulty, we can find peace. In 
John 20:19–23, we read that when he first appears to 
the apostles, Jesus does two things: he shows them 
his wounds, and he speaks peace to them. In showing 
his wounds, Jesus makes sure that the apostles know 
that it is really him. The story of doubting Thomas in 
John 20:24–29 shows us what a profound experience 
it was to see, recognize and touch Jesus’s wounds. 
But the presence of his wounds is also a sign to us 
that he understands our pain. Catholic churches are 
often adorned with a crucifix (a cross upon which a 
figure of Jesus hangs) to remind us that we never suffer 
alone. So the knowledge of the resurrection should 
bring us comfort—especially in these difficult times.

I would imagine that the sight of Christ’s wounds 
did not immediately bring comfort to the apostles. 
Consider everything they did following the Last Sup-
per: falling asleep during prayer, fleeing in fear and 
(in Peter’s case) denying Jesus entirely. They likely 
spent most of Holy Saturday considering their failures 
and weaknesses. Seeing Jesus alive again, they were 
probably very afraid. How would Jesus react? Had he 
come back to avenge his death, to give the apostles 

what they deserved? Faced with the apostles’ fear, 
doubt and guilt, Jesus instead spoke peace to them. 
This peace, along with Jesus’s ongoing instructions 
over the next 50 days and the gift of the Holy Spirit 
at Pentecost, launched the apostles on a mission of 
worldwide evangelization that we share to this day.

This word of peace should mean no less to us today 
than it did to the apostles. We believe that a key 
consequence of the resurrection is that our sins have 
been forgiven. At the closing Mass for World Youth 
Day in 2002, Pope John Paul II offered these words 
to the crowd of more than 800,000 young people: 
“We are not the sum of our weaknesses and failures; 
we are the sum of the Father’s love for us and our real 
capacity to become the image of his Son.”7 Coming 
to believe that Jesus is who he says he is and that he 
rose from the dead has great consequences for each 
of us. It means that our sins can be (and are) forgiven. 
It means that we, like the apostles, can see our fears 
and weaknesses transformed. And, ultimately, it 
means that we can continue the mission of sharing 
Jesus’s peace and the hope of the resurrection with 
the world.
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3. Matthew 10:37–38 (NRSV-CE).

4. Matthew 24:35 (NRSV-CE).

5. Matthew 11:28 (NRSV-CE).

6. John 3:16 (NRSV-CE).

7. John Paul II, Solemn Mass, Homily of the Holy Father, 17th 
World Youth Day, Toronto, July 28, 2002, www.vatican.va/ 
content/john-paul-ii/en/homilies/2002/documents/hf_jp-
ii_hom_20020728_xvii-wyd.html (accessed May 4, 2021).

Mike Landry is a speaker, writer, musician 
and diehard Edmonton Oilers fan. He 
works full-time as the division chaplain 
for Evergreen Catholic Schools, serving 
students in five communities west of 
Edmonton. You can find him online at 
www.mikeisthird.com.

http://www.vatican.va/content/john-paul-ii/en/homilies/2002/documents/hf_jp-ii_hom_20020728_xvii-wyd.html
http://www.vatican.va/content/john-paul-ii/en/homilies/2002/documents/hf_jp-ii_hom_20020728_xvii-wyd.html
http://www.vatican.va/content/john-paul-ii/en/homilies/2002/documents/hf_jp-ii_hom_20020728_xvii-wyd.html
http://www.mikeisthird.com


24  — Fully Alive, Summer 2021

A Pope in Lockdown: A Dialogue 
Partner in a Pandemic

Each of us has faced major challenges and struggles 
over the past year as we have worked to make it 

through the personal and social disruptions of the 
COVID-19 pandemic. This is especially true for 
schoolteachers and administrators, who have experi-
enced health risks and almost daily changes to how 
schools are organized and how students and teachers 
interact. Pope Francis speaks of health-care workers 
as “the saints next door” (p 13). Surely this description 
applies also to those working on the front lines in our 
schools.

When the pandemic hit Italy and the Vatican in 
March 2020, Pope Francis found himself in a personal 
lockdown. His travels, conferences, meetings and 
public events were cancelled. The lockdown provided 
Francis with a challenging and fertile opportunity for 
extended reflection and discernment. He entered into 
extended conversations last summer with his biogra-
pher, Austen Ivereigh. The result is a fascinating book, 
Let Us Dream: The Path to a Better Future, which 
came out just before Christmas.

Let Us Dream is accessible and easy to read. Francis 
writes in an inviting manner, using the pronouns I, 
me, us, we and you. Reading the book is like being 
in a personal conversation with him. He shares his 
life experiences, and invites us to do the same. 

Specifically, he shares his hopes and dreams of living 
through this extended time of pandemic and 
beyond.

Francis sees the pandemic as a time of testing and 
trial. Much is changing in ourselves and in our world. 
It is a time for reflection and discernment. We will come 
out of this time changed, for better or worse. The choices 
we make now are important for the future. He para-
phrases Isaiah in his invitation to the reader: “Come, 
let us talk this over. Let us dare to dream” (p 6).

Francis talks about how COVID-19 has brought 
“disruption” and “stoppage” (p 35) to our individual 
lives and the lives of our families. This has had both 
positive and negative effects. This can be a good time 
for sifting and sorting what is truly important in our 
lives, what we have been given, where we have gone 
wrong and what we can learn going forward. He uses 
the example of Saul/Paul being stopped and trans-
formed in the Acts of the Apostles.

Francis shares examples of transformative disruption 
and stoppage in his own life, what he calls his “per-
sonal Covid[s]” (p 36). He tells of reflecting on a 
near-fatal medical emergency and extended hospi-
talization as a 21-year-old diocesan seminarian, 
which led to his decision to join the Jesuits. Then he 
describes his experience of being exiled by his Jesuit 
superiors in remote Cordoba at midlife after many 
years in major leadership positions with the Jesuits in 
Argentina. This became a time of prayer and critical 

Book Reviews

Let Us Dream: The Path to a Better Future
by Pope Francis (in conversation with Austen Ivereigh)
Simon & Schuster, 2020

Reviewed by Bob McKeon
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self-reflection about how he related to others, being 
able to forgive and learning to be patient. This tran-
sitional time ended when he moved from Jesuit life 
to an appointment as an auxiliary bishop in Buenos 
Aires and then to positions of increased ecclesial 
responsibility.

He invites each of us, as we encounter stoppages 
and disruptions in these challenging times, to take 
the time for reflection and to be open to transforma-
tion in our lives. He emphasizes the need to hold 
together the big and the little in the challenges of life: 
“I learned the importance of seeing the big in little 
things, and attending to the little in big things” (p 43).

Francis describes how the pandemic has brought 
much suffering and loss in its wake. However, it would 
be wrong to blame only the pandemic. COVID-19 
has merely uncovered and made visible long-standing 
injustices, such as homelessness, hunger, inequality 
and environmental destruction, both locally and glob-
ally. He insists that we should not speak of returning 
to normal, because this so-called normal represented 
too much suffering, degradation and exclusion, which 
should not be allowed to continue into the future. He 
expresses his hope that as we move through the pan-
demic crisis, we will see the unique opportunity to 
rebuild, to work for a new normal that incorporates 
the values of the reign of God, where the dignity of 
all is respected.

Early in the pandemic, we saw governments quickly 
change long-standing social policies and funding ar-
rangements to assist those in dire financial need in ways 
that would have been thought impossible before. A 
local example is how Edmonton and other cities in 
Alberta have rapidly increased funding and facilities for 
shelter spaces and bridge housing. As many of us re-
treated to the relative safety of our homes, the dire situ-
ation of those who were unhoused became obvious to 
all. For those people, seeking safe shelter while main-
taining physical distancing was impossible. A renewed 
commitment of those in government, social agencies, 
faith organizations and local communities, as well as 
activists in the homeless communities, has led to a rapid 
increase in shelter and temporary housing options.

Francis seeks to hold together the personal and the 
global in his reflection. He observes that when looking 
at large-scale global issues, such as the forced global 
migration of refugees, it is easy to feel overwhelmed 
and powerless. He says we need to maintain the local 

face of these issues, such as identifying and opening 
our hearts to the migrants and refugees in our com-
munities and workplaces. I suspect that schoolteach-
ers know this well, as they engage in wide-ranging 
debates about the future of education in Alberta while 
keeping in mind the faces of individual students in 
their classrooms.

We live in an extended time of what has been called 
social distancing, as a public health measure. This is 
not a normal state for human beings, because we are 
created for relationships. Francis warns against the 
ideology of individualism, in which people feel that 
they can be self-sufficient and separate from others. 
He insists that we are not alone. Jesus, in the gospels, 
has promised that God will always be with us until 
the end of time. We journey through life accompanied 
by the Spirit. We are called to reach out to others in 
a spirit of fraternity and social friendship. In fact, in 
October, Francis proclaimed a lengthy encyclical, 
Fratelli Tutti, on this topic.1 While in this age of inclu-
sive language, his use of the word fraternity has been 
criticized as being exclusive, his message is clear—we 
should treat each other as sisters and brothers, as 
members of an extended family.

Let Us Dream is organized into three parts, accord-
ing to the traditional observe–judge–act methodology 
of Catholic social teaching. The part titles are A Time 
to See, A Time to Choose and A Time to Act. Part 2—A 
Time to Choose—presents the ethical principles of 
Catholic social teaching as a basis for analyzing our 
current and hoped-for personal and social realities. 
These include human dignity, preferential option for 
the poor, common good, universal destination of 
goods, solidarity and subsidiarity. Francis speaks of 
applying these general, abstract principles to the large 
and small details of our daily lives through what he 
describes as “discernment of spirits”: “Discernment 
means to think through our decisions and actions . . . 
by listening for His Spirit, recognizing in prayer God’s 
motives, invitations and will” (p 54). This process 
requires patience and takes place over time. It means 
living often with incomplete answers and unfinished 
decisions, as we seek to live faithfully, seeking the 
truth in times of change.

Francis concludes Let Us Dream with a call for ac-
tion, individually and as a community. This time of 
great change is a time of future promise, but it is also 
one of great risks. He speaks of going to the margins 



26  — Fully Alive, Summer 2021

of society to listen to and join with those who suffer 
from the social and environmental injustices of our 
time. He speaks from his experiences of engaging with 
grassroots social movements in Argentina, as well as 
those from around the world that he continues to meet 
with as pope. Francis very much sees the leadership 
for the urgently needed social change coming from 
the margins and the peripheries of our society.

In his call to action in the epilogue, he speaks of 
“decentering” (p 136), moving beyond the centre of 
the comfort of our normal lives and being open to 
new challenges. He speaks of opening the doors of 
our locked-down homes and moving out into the 
community. However, he observes that often we 
merely walk around the block, staying in familiar 
territory, so that nothing changes. He proposes the 
image of a pilgrim, who “goes out from herself, opens 
herself to a new horizon, and when she comes home 
she is no longer the same, and so her home won’t be 
the same” (p 135). Francis insists that “this is a time 
for pilgrimages” (p 135).

This message of stepping out with new commit-
ments may speak to those of us who are teachers in 
this challenging time of pandemic. However, I want 
to propose another possibility. Perhaps it is a question 
of working where we are located currently with new 
eyes, and situating ourselves and our work against 
new horizons. Teachers are already on the front lines, 
and in this time of COVID-19, they are present in the 
lives of their students in different ways, and often 
present with their families.

It will be helpful to find companions to accompany 
us on this pilgrimage journey. It is not a journey to 
take alone. I would suggest also taking along a copy 
of Let Us Dream, by Pope Francis, as a constant dia-
logue partner for the journey.

Note
1. Francis, Fratelli Tutti [Encyclical Letter on Fraternity 

and Social Friendship], October 3, 2020, www.vatican.va/ 
content/francesco/en/encyclicals/documents/papa-
francesco_20201003_enciclica-fratelli-tutti.html (accessed 
June 14, 2021).
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In the summer of 2017, I went to visit one of my 
closest friends, who lives in a small town in Kansas. 

I was pleasantly surprised to see Christian books and 
items in many stores. I was immediately drawn to the 
book Called to Teach: Daily Inspiration for Catholic 
Educators, by Justin McClain. The title caught my at-
tention because Catholic educators know that we are 
called to teach by God and that this is a vocation, not 
just a career.

The book sat on my shelf for over a year while I 
worked part-time in 2017/18 at a school that held 
optional staff prayer once a month. The following year, 
I moved to a school that did not have a staff prayer 
routine. I was inspired to use this book to guide staff 
prayer, certain that it would be appreciated by the 
other Catholic educators with whom I worked. I asked 
my principal if this was something I could begin, and 
he gave his approval.

The publisher’s website describes this book as a 
“collection of one-minute daily reflections.” For the 
next two years, every morning about 20 minutes 
before our school day began, staff would meet in 
either the learning commons or the staff room to read 
the selected passage from the book, share our inten-
tions and join in a prayer together. Altogether, the 
process usually took only five minutes. Staff prayer 
was always optional, but a small yet consistent group 
met every morning to pray, and other staff joined in 
when they could. The book helped guide our thoughts 

and allowed us some time for reflection to start our 
day.

Called to Teach contains a reflection for every day 
of the year, including weekends, summers and Febru-
ary 29 in a leap year. When I used the book at the 
same school for two years in a row, we missed some 
reflections during the first year because of weekends 
or other days off. During the second year, we were 
able to hear some new reflections we had missed the 
year before.

Each reflection starts with a brief verse from Scrip-
ture, which is followed by McClain’s thoughts on how 
the verse relates to our vocation as Catholic educators. 
According to the short author biography on the pub-
lisher’s website, McClain has taught high school theol-
ogy and Spanish, so he shares our experience in the 
work of Catholic education. His reflections are often 
humorous and enjoyable, which put a smile on our 
faces as we began our day with prayer together.

Once it is safe to gather again, I am excited to re-
sume daily prayer with my colleagues. I intend to use 
either this book again or McClain’s Called to Pray: 
Daily Prayers for Catholic Schools (Ave Maria Press, 
2018).

I would recommend Called to Teach: Daily Inspira-
tion for Catholic Educators to anyone who shares in 
our vocation of Catholic education, either to read on 
their own or to share with their colleagues.

Called to Teach: Daily Inspiration for 
Catholic Educators
by Justin McClain
Ave Maria Press, 2016

Reviewed by Maria Sander
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I often hear from teachers that they don’t use the ATA 
library because they assume that the library will 

have nothing for them. That comment stabs me right 
in my librarian heart. Why would phys ed teachers 
assume that our library doesn’t have books on gym-
nastics, coaching volleyball or inclusive exercises for 
disabled students? Why would any teacher think that 
our library has only books on the core subjects?

Books are published on every topic studied in 
school. Of course the ATA library has resources for 
every teacher—it is a library, after all!

You might be curious about what resources we have 
for teachers of religious and moral education. Here 
is a sample to tickle your brain and get you thinking 
about borrowing from our library.

Books
31 Days to Becoming a Better Religious Educator 
by Jared Dees
Ave Maria, 2013

Avatar and Nature Spirituality 
edited by Bron Taylor
Wilfrid Laurier University Press, 2013

Bayanihan and Belonging: Filipi-
nos and Religion in Canada 
by Alison R Marshall
University of Toronto Press, 2018

Beyond Obedience and Abandonment: Toward a 
Theory of Dissent in Catholic Education 
by Graham P McDonough
McGill-Queen’s University Press, 2012

Building a Spiritual Community Among Educators: 
Processes to Explore the Catholic Identity of Your 
School 
by Marcy Fox and Gini Shimabukuro
National Catholic Educational Association, 2012

Canada’s Catholics: Vitality and Hope in a New Era 
by Reginald W Bibby and Angus Reid
Novalis, 2016

The Catechist’s Magic Kit: 80 
Simple Tricks for Teaching Catholi-
cism to Kids 
by Angelo Stagnaro
Crossroad, 2009

Catholic Teaching on Homosexuality: New Paths to 
Understanding 
by Louis J Cameli
Ave Maria, 2012

Character-Building Activities: Teaching Responsibility, 
Interaction, and Group Dynamics 
by Judy Demers
Human Kinetics, 2008

Resources

What Does the ATA Library Have for Me?
Sandra Anderson
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Character Toolkit for Teachers: 100+ Classroom and 
Whole School Character Education Activities for 5- to 
11-Year-Olds 
by Frederika Roberts and Elizabeth Wright
Kingsley, 2018

Children, Religion and the Ethics of Influence 
by John Tillson
Bloomsbury Academic, 2020

A Common Word Between Us and You 
by Royal Aal Al-Bayt Institute for Islamic Thought
Royal Aal Al-Bayt Institute for Islamic Thought, 2007

Discipline, Devotion, and Dissent: 
Jewish, Catholic, and Islamic 
Schooling in Canada 
edited by Graham P McDonough, 
Nadeem A Memon and Avi I Mintz
Wilfrid Laurier University Press, 
2013

Ecological Pedagogy, Buddhist Pedagogy, Hermeneu-
tic Pedagogy: Experiments in a Curriculum for 
Miracles 
by Jackie Seidel and David W Jardine
Lang, 2014

Essential Judaism: A Complete Guide to Beliefs, Cus-
toms, and Rituals (Updated Edition) 
by George Robinson
Atria, 2016

Faith Ed: Teaching About Religion in an Age of 
Intolerance 
by Linda K Wertheimer
Beacon, 2015

From Seed to Cedar: Nurturing the 
Spiritual Needs in Children 
by M Fethullah Gülen
Tughra, 2013

Generation M: Young Muslims Changing the World 
by Shelina Janmohamed
Tauris, 2016

Growing Up Canadian: Muslims, Hindus, Buddhists 
by Peter Beyer and Rubina Ramji
McGill-Queen’s University Press, 2013

Handbook of Catholic Social Teaching: A Guide for 
Christians in the World Today 
edited by Martin Schlag
Catholic University of America Press, 2017

In Praise of Radiant Beings: A Retrospective Path 
Through Education, Buddhism, and Ecology 
by David W Jardine
Information Age, 2016

Islam Explained: A Short Introduc-
tion to History, Teachings, and 
Culture 
by Ahmad Rashid Salim
Rockridge, 2020

Islam in the Hinterlands: Muslim Cultural Politics in 
Canada 
edited by Jasmin Zine
UBC Press, 2012

Judaism: History, Belief and Practice (Second 
Edition) 
by Dan Cohn-Sherbok
Routledge, 2017

Keeping It Halal: The Everyday Lives of Muslim Ameri-
can Teenage Boys 
by John O’Brien
Princeton University Press, 2017

The Knowledge Seeker: Embracing Indigenous 
Spirituality 
by Blair A Stonechild
University of Regina Press, 2016
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Living the Qur’an in Our Times 
by Jamal Khwaja
Sage, 2012

People of the Book: An Interfaith Dialogue About How 
Jews, Christians and Muslims Understand Their Sacred 
Scriptures 
by Dan Cohn-Sherbok, George D Chryssides and 
Usama Hasan
Kingsley, 2018

Rekindling the Sacred Fire: Métis 
Ancest r y  and Anish inaabe 
Spirituality 
by Chantal Fiola
University of Manitoba Press, 
2015

Religious Education and the Challenge of Pluralism 
edited by Adam B Seligman
Oxford University Press, 2014

Religious Education in the Secondary School: An In-
troduction to Teaching, Learning and the World 
Religions 
by James D Holt
Routledge, 2014

Soka Education: For the Happiness of the Individual 
(Second Edition) 
by Daisaku Ikeda
Middleway, 2010

Spiritual Discourse in the Academy: A Globalized 
Indigenous Perspective 
edited by Njoki Nathani Wane, Francis Akena 
Adyanga and Ahmed Ali Ilmi
Lang, 2014

Teaching Controversial Issues: The Case for Critical 
Thinking and Moral Commitment in the Classroom 
by Nel Noddings and Laurie Brooks
Teachers College Press, 2017

Voices of Modern Islam: What It Means to Be Muslim 
Today 
by Declan Henry
Kingsley, 2018

Whole School Character and Vir-
tue Education: A Pioneering Ap-
proach Helping All Children to 
Flourish 
e d i t e d  b y  Pa u l a  N a d i n e 
Zwozdiak-Myers
Kingsley, 2020

DVDs
Death, Dying, and the Afterlife: Lessons from World 
Cultures 
produced by David C White and directed by Jonathan 
D Leven
Teaching Company, 2016

The Sacred Sundance: The Transfer of a Ceremony 
directed and written by Brian J Francis and produced 
by Kent Martin
National Film Board of Canada, 2008

Search for these titles and more using the ATA library 
catalogue (http://library.teachers.ab.ca). Remember 
that no matter where you teach in the province, we 
will mail materials to you and pay the return postage. 
For more information, e-mail library@ata.ab.ca.

Also, visit the ATA library’s Religions guide to find 
great websites on the religions of the world (https://
teachers-ab.libguides.com/religion).

Sandra Anderson is the ATA librarian. She 
received her master of library and 
information studies degree from the 
University of Alberta in 2003. She is a fun 
and engaging speaker with a passion for 
information fluency. During her time in 
the ATA library, she has created a 

makerspace collection of borrowable technology for 
teachers and an extensive collection of web guides.

http://library.teachers.ab.ca
mailto:library@ata.ab.ca
https://teachers-ab.libguides.com/religion
https://teachers-ab.libguides.com/religion
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The RMEC newsjournal Fully Alive is published to

• promote professional development of educators in the areas of  religious  
and moral education and

• provide a forum for contributors to share ideas related to religious 
and moral education.

Submissions are requested that will provide material for personal reflection,  
theoretical consideration and practical application. Where  appropriate, 
graphics and photographs are welcome.

The following areas will be addressed in the newsjournal:

• Classroom and school projects
• Upcoming events
• Book reviews
• Reflections
• Feature articles and interviews
• Humour in religion
• Liturgies

Manuscripts should be submitted electronically, in Microsoft Word format. The manuscript should 
include a title page that states the  author’s name, professional position, address and phone 
number(s). Submissions should be typed and double-spaced and may be any length to a maximum 
of 5,000 words. References must appear in full in a list at the end of the article.

E-mail contributions or enquiries to the editor, Elaine Willette-Larsen, at amberzeroone@gmail.com.

The editorial board, which reserves the right to edit for clarity and space, reviews all submissions.

Guidelines

RMEC Contacts

Complete contact information for the RMEC executive is available on the 
council’s website at www.rmecata.com.

President
Dan McLaughlin 
daniel.mclaughlin@cssd.ab.ca

Publications Editor

Elaine Willette-Larsen 
amberzeroone@gmail.com

ATA Staff Advisor

Sandy Gillis 
sandy.gillis@ata.ab.ca

mailto:amberzeroone@gmail.com
https://rmec.teachers.ab.ca/Pages/Home.aspx
mailto:daniel.mclaughlin@cssd.ab.ca
mailto:amberzeroone@gmail.com
mailto:sandy.gillis@ata.ab.ca
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Publishing Under the  
Personal Information Protection Act

The Alberta Teachers’ Association (ATA) requires 
consent to publish personal information about an 
individual. Personal information is defined as anything 
that identifies an individual in the context of the 
collection: for example, a photograph and/or captions, 
an audio or video file, and artwork.

Some schools obtain blanket consent under FOIP, 
the Freedom of Information and Protection of Privacy 
Act. However, the Personal Information Protection Act 
(PIPA) and FOIP are not interchangeable. They fulfill 
different legislative goals. PIPA is the private sector 
act that governs the Association’s collection, use and 
disclosure of personal information. 

If you can use the image or information to identify a 
person in context (for example, a specific school or a 
specific event), then it is personal information and you 
need consent to collect, use or disclose (publish) it.

Minors cannot provide consent and must have a 
parent or guardian sign a consent form. Consent forms 
must be provided to the Document Production 
editorial staff at Barnett House together with the 
personal information to be published. 

Refer all questions regarding the ATA’s collection, 
use and disclosure of personal information to the ATA 
privacy officer. 

Notify the ATA privacy officer immediately of any 
incident that involves the loss of or unauthorized use 
or disclosure of personal information, by calling 
Barnett House at 780-447-9400 or 1-800-232-7208. 

Maggie Shane, the ATA’s privacy officer, is your 
resource for privacy compliance support. 

780-447-9429 (direct) 
780-699-9311 (cell, available any time)

Consent for Collection, Use and Disclosure of Personal Information

Name: ____________________________________________________________________  (Please print)

  I am giving consent for myself.

  I am giving consent for my child/children or ward(s), identified below: 

Name(s): __________________________________________________________________  (Please print)

By signing below, I am consenting to The Alberta Teachers’ Association collecting, using and disclosing 
personal information identifying me or my child/children or ward(s) in print and/or online publications and 
on websites available to the public, including social media. By way of example, personal information may 
include, but is not limited to, name, photographs, audio/video recordings, artwork, writings or quotations. 

I understand that copies of digital publications may come to be housed on servers outside Canada. 

I understand that I may vary or withdraw this consent at any time. I understand that the Association’s 
privacy officer is available to answer any questions I may have regarding the collection, use and disclosure 
of these records. The privacy officer can be reached at 780-447-9429 or 1-800-232-7208. 

Signed:  ________________________________________

Print name:  ____________________________________   Today’s date:  ________________

For more information on the ATA’s privacy policy, visit www.teachers.ab.ca.

OP-DP-64 2021 03
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Photo courtesy of Elaine Willette-Larsen
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They are the Educators and part of the FACE 
OF EDUCATION, and we believe in them.

DETERMINED, 
INSIGHTFUL  

AND CARING.
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